CLASSROOM OBSERVATION

SEE-NAME-RESPOND

A 3-step framework for understanding quiet participation

Iryna Liusik, MA
Developing practice framework

At a glance

1. SEE what is already happening.

2. NAME it neutrally and precisely.

3. RESPOND by changing one condition.
This framework helps teachers notice participation before it becomes public speech and respond in
ways that protect dignity, reduce pressure, and strengthen belonging. It is designed for students

whose thinking may be present long before they are ready to show it aloud, especially multilingual
learners and students who are quiet, cautious, or easily misread.

1 SEE

Notice before you judge.

Choose one student and observe for about three minutes during play, a lesson, discussion, partner
work, or a transition. Slow down and notice what is already happening before deciding what it
means.

Posture. Is the student turned toward the activity or angled away? Does their posture change
between the whole group and partner work?

Eyes. Do they look toward the speaker, the materials, or a peer before responding? Notice changes
without requiring eye contact.

Distance. Do they stay near the group without joining? Do they move closer during play or work
with a familiar peer?

Hands and objects. Do they grip a pencil or toy, arrange materials, point, build, or write? Does an
idea appear in their work before it appears aloud?

Response patterns. Do they speak privately but stay quiet in the group? Begin a response, then
stop? What changes with more time or a familiar language?

What matters is not only whether the student speaks, but when, where, and under
what conditions participation becomes possible.
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No single cue tells you what a student feels or understands. Compare moments and listen to the
student before drawing conclusions.

2 NAME

Describe what you see, neutrally and precisely.

Write one short, factual sentence about what happened. Keep it neutral and free of labels. At this
point, you are still gathering evidence.

What a factual note sounds like
» "Stood beside the group and handed a peer two blocks."
* "Wrote an answer and shared it with a partner; did not speak to the class."
* "Moved closer during small-group work and pointed to a picture when asked."

* "Recorded two pieces of evidence; passed when invited to answer aloud."

Words such as shy, disengaged, defiant, not ready, or refuses add an interpretation. A specific
observation leaves room to find out more.

Let the student know you noticed

If appropriate, reflect what you saw back to the student privately, in a simple and respectful way.

"You had something written down. That matters."
"I noticed you shared an idea with your partner."
"You don't have to rush. I'm still interested in your thinking."

This tells the student something important:

I see your participation, even when it does not arrive in its most public form.

Quiet contributions are easy to miss when a classroom counts only fluent speech. Naming what
actually happened gives those contributions a place in the teacher's understanding of the student.

3 RESPOND

Lower the pressure, not the thinking.

For the next lesson or classroom moment, choose one thoughtful adjustment that makes it easier
for the student's thinking to show. Keep the task's thinking goal in view.

Change the participation route

* Let the student draw, build, gesture, or write before speaking. Allow a familiar language when
useful.
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* Invite them to point to evidence or start with one part, then build toward the explanation the
task requires.

"Write it first, then we can talk." "Show me where you found it."

Change the social setting
» Offer a familiar partner, a smaller group, or private rehearsal before whole-class sharing.

* Agree on how the contribution will be shared. Offer a role tied to the task, such as finding
evidence or collecting questions.

“Tell your partner, and I'll come back."

Change the teacher's stance
* Use a calm tone and allow time. Sit or stand nearby rather than over the student.

* Narrate the task, not the silence. Avoid repeated prompting, public attention to hesitation, or
comparisons with other students.

"You don't have to say it perfectly." "We can build it together."

Return to the student

Did participation become easier? What thinking can you now see? Build on what the student shows.
If understanding remains unclear, check directions and language demands, teach or scaffold what
is missing, and revisit.

When speaking itself is the goal: keep supported oral practice in the plan. Another response
route may reveal content knowledge; it does not by itself demonstrate spoken-language
proficiency.

Why the three steps belong together

An answer can tell us something about what a student understands, but it also reflects the
circumstances in which they were asked to respond. SEE-NAME-RESPOND keeps those
circumstances in view. It helps the teacher notice a contribution, describe it without guessing its
cause, and decide what opportunity or support should follow.

For many students, speaking in school is not only a language task. It also involves making an idea
public. The framework keeps the depth of understanding separate from the ease of expression,
without presuming that every quiet response conceals understanding.

Classroom examples

The form changes with age. The three steps stay the same.
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PK-2

Group objects by a rule.

SEE A child groups toy animals without explaining aloud.

NAME "Placed four animals in two groups; gave no spoken explanation.”

RESPOND Offer another animal: "Where would this one go? Show me what makes it fit." Look for a
consistent sorting rule.

Grades 3-5

Infer a character's motive using evidence.

SEE A student marks story details but stays quiet during discussion.

NAME "Underlined two details; gave no spoken answer about the character's choice."

RESPOND Invite a written or drawn inference linked to a detail and check whether it explains the
connection. If that relationship remains unclear, offer a private opportunity to explain through a
suitable mode; another response is unnecessary when the existing work already answers the
question.

Grades 6-8

Compare two mathematical strategies.

SEE A student completes two methods but gives no spoken comparison.

NAME "Solved the problem in two ways; did not explain how the methods compare."

RESPOND Invite annotations, then partner rehearsal. Look for a meaningful similarity or difference
between the methods.

Grades 9-12

Evaluate competing claims using sources.

SEE A student annotates both sources but does not join the seminar.

NAME "Made notes on two sources; made no spoken contribution to the discussion."

RESPOND Offer time to write an evaluation with evidence. Agree on a way to share it. Check
whether it weighs the evidence and addresses a competing claim.

Try it in the next class

Choose one student and one familiar classroom moment. Observe for about three minutes, write
one neutral sentence, and choose one thoughtful adjustment. Return to the student to examine
what followed, including moments when participation stayed the same or became harder.
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Record the task, response mode, audience, and any prompting, modeling, translation, or peer help.
A contribution can be worth acknowledging while leaving part of the learning goal unassessed.

What to reconsider

Notice whether rapid questioning, repeated prompting, public comparisons, or correction during a
difficult moment is making a response harder to offer. Rehearsal, private response, and a
manageable first step remain options, not a requirement that every learner follow the same path.

How is this student already participating, and what would make that participation
easier to extend?

A completed record: an ordinary classroom moment

Constructed example. The purpose is to show how a brief record can preserve an observation without deciding what
caused it.

Task and learning goal: In a grade 5 science lesson, explain how a material’s properties make it
suitable for a particular use.

SEE: During group discussion, learner S4 pointed to the aluminum foil and wrote “bends without
breaking” beside it. No explanation of its use was recorded. The teacher had asked everyone to
choose a material; no model answer had been supplied.

NAME: “S4 selected aluminum foil and identified flexibility as a property. The connection between
that property and the proposed use has not yet been explained.”

RESPOND: Keep the reasoning goal and invite a written or private explanation: “How would that
property help with this use?” Provide teaching if the relationship remains unclear.

After the adjustment: S4 wrote, “You can bend it around the food to cover it.” The prompt
invited the connection but did not supply it. This supports a property-use connection for this
example, while transfer to another material remains open.

Next instructional opportunity: Ask the class to examine a different material and explain
whether its properties fit the intended use. Continue opportunities for oral explanation when
speaking is a learning goal.

Observation record

Use the record below for one student and one classroom moment. Describe what happened, what
you changed, what became available, and what you will teach, check, or offer next. Keep
completed records private.

Iryna Liusik, MA | irynaliusik.com



SEE-NAME-RESPOND Observation Record
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Use a learner code and keep completed records private. Use brief entries; for longer notes, use the online record and print
it. This practice record is not a scored assessment.

Learner code, grade, and date
Use a code rather than a name.

Task and learning goal
What was the student being asked to do?

SEE: what happened
Include setting, response mode, language, and any prompting or peer help.

NAME: one factual sentence
Describe the observed moment without labeling the child.

RESPOND: one planned adjustment
Keep the thinking goal in view.

After the adjustment
What changed, if anything? What evidence became available? What remains unclear?

Next step
What will you teach, check, or offer next?
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